Abstract-
mean ingful way ". It is widely recognizable that the mastery of vocabulary is an essential co mponent of second language and foreign language learn ing. It plays a vital role in all aspects of language learning, including listening, speaking, reading, writ ing and translation. Therefore, learners must learn vocabulary well in order to beco me proficient in L2 or FL acquisition.
The necessity to study vocabulary learning strategies
Since the 1990s there has been a marked shift fro m a predominantly teaching-oriented perspective to a learner-focused orientation. The emphasis has been placed on helping learners take more responsibility for meeting their own language learning needs. The research into learning strategies is due to two main mot ivations. One desire is to describe the learning process and so better understand the psychological processes by which learners'interlanguage develop over time and in response to target language input. Another desire is toassist learners to develop appropriate and effect ive learning strategies so that their language learning goals are reached more quickly.
More and more researchers have agreed that the success of language learning depends mainly on learners and their learning strategies. It is commonly accepted that if learners are aware of and proficient in the use of a wide range of learning strategies, their languagelearning will be greatly facilitated. There is a lot of evidence that the use of learning strategies is closely related to learningachievement.
Sincevocabulary learn ing is an indispensable part and the foundation of language learning, it is necessary to conduct further studies concerning vocabulary learning strategy.
The purpose of the thesis
This paper is aimed to investigatethe overall pattern of English vocabulary learning beliefs and strategies adopted by some Chinese non-English major students. The paper also tries to find the correlation between the students' vocabulary learning beliefs, vocabulary learning strategies, and the scores of a vocabulary size (VS) test and an in-depth vocabulary knowledge (DVK) test.
I choose this topic mainly because of the two reasons.Firstly, vocabulary learning remains the major problem for most Chinesecollegestudents. Before studying in college, they have learned most of the grammatical knowledge in the English language, but their vocabulary is confined to limited high-frequency words. According to the basic requirement for non-English major students, they are required to learn 4,200 receptive words and their related phrases or expressions, among which 2500 are productive vocabulary.
According to the advanced requirement, students are required to learn 5,500 receptive words and their related phrases and expressions, among which 3,000 words are productive words. Owing to the large amount of words to be mastered and the various aspects involving in knowing a word, students will meet great difficulty with vocabulary learning. Therefo re, more help and guidance should be given to the students in this field. Secondly, researches conducted in the western countries cannot give a true situation as to how Chinesestudents' employ vocabulary learn ing strategies in their language learning. Most of them investigate how the foreign students study another Indo-Eu ropeanlanguage and some of them study the effectiveness of some specific vocabulary learning strategies. However, the learning environment in Ch ina is quite different fro m that of the western countries. What are effective with the western learners may not apply to the Ch inesestudents. On the other hand, although there are some empirical studies concerning vocabulary learning strategies in China, the results of these studies are not in agreement with each other, owing to different subjects, objective, methodologies, classifications of vocabulary learning strategies. In addition, most of the researches are involved in the quantitative dimension of vocabulary learning. In th is study, whileexamin ing the state of the students' vocabulary knowledge, both quantity and quality are included. It is expected that this study will provide some practical information to both college students and collegeEnglish teachers. The students will be clear about the situation of their strategy use; the correlation between give their students more effective help and guidance.
II. RESEARCH METHODOLOGY
Thispaper provides a description of the methods used in this study, which include the objectives, the subjects , the instruments used for data collection, and the statistical procedures to analyze the data gathered.
Objectives
The present study aims to answer the fo llo 
Test on depth of vocabulary knowledge (DVK)
The Word Association Format (WAF) developed by Read 
Questionnaire design
The present study uses a questionnaire to collect date about the vocabulary learning strategies used by the participants and the vocabulary learn ing beliefs they hold.
Thequestionnaire is adapted from Gu and Johnson's (1996) because it is a relatively comprehensive one that reflects previous quantitative and qualitative research. In order to have a more co mprehensive picture of the students' The present questionnaire adopts a 5-ponit scale rating system. Each question is provided with five alternative choices which show the different frequency of the use of vocabulary learning strategies ranging from "absolutely disagree" to "absolutely agree". Different scores are given to the 5-scale rating system: "1"stands for "absolutely disagree", "2"stands for "basically disagree", "3"stands for "hard to say", wh ich means "sometimes yes and sometimes no", "4"stands for "basically agree", "5"stands for "absolutely agree". Students are required to choose one of them accord ing to what they really do rather than what they think they should do.
Data Collection
The survey was conducted in March of 2018 in regular English classes. Before the test papers on vocabularysize, the test papers on in-depth vocabulary knowledge, and the questionnaires on vocabulary learning strategies were distributed to the participants, some exp lanatory remarks were made to inform the participants of the purpose and the contents of the two tests and questionnaire and call their attention to the instruction of different parts to ensure that their responses would be pertinent to the requirement. 
III. RESULTS AND FINDINGS 3.1The overall pattern of vocabul ary learning beliefs and VLS
In this part, we will try to find out (1) the students' beliefs about vocabulary learning (2) the overall pattern of their VLS use at meta-cognitive, cognitive and social affective levels. Mean score and standard deviation of vocabulary learning beliefs and strategies used by the students are calculated by using SPSS software. As the five-point scale system is adopted in the study, a mean score larger than 3.0000 indicates that the item in the questionnaire is frequently used by the students while the strategy with the mean score smaller than 3.0000 indicates the item is seldom used by the students.
Vocabulary learning beliefs
Just as Table 3 .1 showed, most subjects hold the belief that words should be learned in context and use while the belief that words should be memorized is not popular. As to what should be placed in the first place, to enlarge vocabulary knowledge or to pay mo re attention to deep knowledge of lexical items, the later enjoys more popularity. Most students believe that learners should not only make efforts to enlarge their vocabulary size but also pay sufficient attention to various aspects of vocabulary knowledge, the usage, the grammatical features, the collocations and so on. 
Vocabulary learning strategies
We can see from Table 3 .2 that the most frequently used category is cognitive strategy, and the least frequently used one is social/ affective strategy, with meta-cognit ivestrategy inbetween. In order to obtain a fu rther insight into the overall pattern of the vocabulary learn ing strategies used by the students, we will investigate the use of meta-cognitive, cognitive and social/ affective strategies separately. Table 3 .4 showed that among all the cognitive strategies, guessing strategies are most frequently used, which are followed by dictionary use strategies and memorization strategies. Note-taking strategies are the least frequently used one. Among the subcategories of memorization strategies, association strategies, contextualizat ion strategies, and repetition strategies are frequently used, while word formation strategies, imagery strategies, groupingstrategies are seldom used by the students. When we take all the specific strategies at the cognitive level into consideration, the frequently used strategies are association strategies, guessing strategies, contextualizat ion strategies, dictionary use strategies, repetition strategies. Comparat ively speaking, word format ion strategies, note-taking strategies, imagery strategies, groupingstrategiesare not favored by subjects investigated. We can see fro m Tab le 3.5, affective strategies are frequently emp loyed by participants, but social strategies are not favored so much by them.
We have listed the use frequency of meta-cognitive strategies, cognitive strategies and social/ affective strategies as a whole, now we will have a look at the use frequency of each specific strategy of eachcategoryseparately. 
IV. CONCLUSION AND PEDAGOGICAL

IMPLICATIONS
Conclusion
The results of the study indicate that most learners hold the belief that vocabulary should be learned in context and use.
They do not favor the idea that words should be memo rized. 
Pedagogical Implications
Fro m the analysisabove we can see that a majo rity of vocabulary learningstrategiesare both helpful for enlarging vocabulary size and deepening in-depth vocabulary knowledge, wh ich is consistent with the findings of a lot of previous studies. However, the present study also shows that the frequency of strategy use is not high and students only favor some o f the strategies and neglect others. The English teachers should get some imp lication fro m this study. In their teaching practice, most teachers tend to focus their attention on teaching thelanguage itself and neglect strategy training.
Therefore, more train ing should be conducted to enhance students'co-consciousness of strategy use. In addition, when the teachers conduct strategy training, they should place more emphasis on the strategies that are positively correlated with vocabulary acquisition but the students seldom use, for example, rev iewing &testing strategies and learner autonomy strategies at meta-cognitive level, word formation strategies, grouping strategies, note-taking strategies at cognitive level, and social strategies at social/affective level.
Meanwhile, the teachers should devise a series of activities to help students to learn how to use particular strategies which are useful for vocabulary learning but the students are not familiar with or feel d ifficult to use, for examp le, imagery strategy.
Limitations and recommendati ons
Firstly, the investigation only involves structured questionnaire only. If mo re investigation techniques, such as structured interview and think-aloud, are employed, the study should be mo re co mprehensive. Secondly, due to the constraints of time and energy, only 94 students are investigated concerning the strategy use and the performance in vocabulary size and in-depth vocabulary knowledge tests, which is far fro m a thorough explo ration. If time and energy permits, mo re subjects should be included in future work. Third ly, due to the large number of vocabulary learning strategies and the limited length of the paper, only rough description of each specific strategy is made. In future studies, more detailed and refined description of each strategy will be provided.
